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Sustainability Challenges in
Tanzania
Tanzania has been proactive in adopting and implementing
a wide range of educational programmes and reforms
regarding sustainability in teaching and learning. Unique
policy commonly known as Education For Self Reliance (EFSR),
initiated in 1967 and declared in Arusha, required educational
institutions to develop curricula that would help students
face contextual challenges and develop solutions, especially
in agriculture. The Musoma Declaration of 1974 insisted on
the need for all Tanzanians to attend basic primary school.
Curriculum change was implemented in 1979 as a strategic
route for addressing ignorance, poverty and diseases.
In spite of the government efforts and attempts to improve
the teaching and learning environment, there are challenges
related to low enrolment in primary schools, a limited number
of ordinary secondary level schools, inadequate laboratory
facilities/equipment and incidences of drop-outs due to
early marriages, pregnancies, and other social, cultural and
economic reasons.
In the early 2000s, the government initiated a number of
special educational plans to address emerging sustainability
deficiencies. These include an education plan for children who
missed primary school, development plans for both primary
and secondary education, a plan for harmonising adult
education and society, a plan for higher learning as well as for
Technical Vocation Education Training.
These intervention plans were later incorporated into
the National Education Policy of 2014. While there was
increased enrolment in schools, colleges and universities,
new challenges emerged, including limited numbers of
classrooms, lack of facilities for science students, large classes,
inadequate facilities such as desks/chairs, limited number
of teaching staff especially in remote villages and a limited
number of secondary schools. A recent situational analysis in
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This policy brief focuses on key issues emerging from
policy dialogue in a virtual national consultation
workshop of the UNESCO Sustainability Starts with
Teachers programme held on 27-28 April 2021. There
were over 50 participants including teacher educators
from universities and teacher training colleges,
several government officials, workshop organisers
from UNESCO and facilitators from Rhodes University
(South Africa). The workshop builds on progress
made in Education for Sustainable Development in
teacher education in Tanzania over more than fifteen
years since the start of the United Nations Decade of
Education for Sustainable Development in 2005.

the National Five-Year Development Plan 2016/17 – 2020/21
suggested there are issues related to pupil-teacher ratio,
textbook rations, gender parity and environment in primary
and secondary schools. In addition there are challenges
such as school dropouts, mismatch between quality and
qualifications of graduates and labour market needs and
finally, low appreciation of the value of education in some
segments of society.

Sustainable Development in
Tanzania
The National Five-Year Development Plan 2016/17 –
2020/21 indicates that Tanzania has been implementing
all Sustainable Development Goals and associated targets,
including SDG 4. There is evidence of plans and programmes
for addressing SDG 1 (Poverty); poverty alleviation strategies
in the country are aligned with strategies for achieving SDG
8 (Sustainable Economic Growth); intensive and modern
agriculture are being encouraged as a means for addressing
SDG 2 (i.e. zero hunger). Targets associated with SDG 4
(Quality education) are being reached: the net enrolment
ratio at all levels (pre-primary – 50%, primary – 100%,
secondary – 50% and higher education – 6.9 %).

Specific initiatives that are connected to SDG 4 and its
associated targets that have either been implemented by
Tanzania or are currently being addressed include improving
teacher-pupil ratio at all levels, improving teaching and
learning environment (classrooms, desks, textbooks, toilet
ratios and boarding infrastructure for girls). Tanzania has also
increased access to student loans at tertiary level, expanded
the use of ICT in teaching at all levels and continued to improve
the working environment for teaching staff at all levels.

Education for Sustainable
Development Challenges in
Teacher Education
Results from the ESD Scan Report conducted in April 2020
suggest that Tanzania has been implementing programmes
related to SDG 4.7 (Education for Sustainable Development)
without specifically using the term ESD. The National
Education and Training Policy (2014) addresses certain SDG 4.7
elements such as human rights, gender equality, culture,
peace and non-violence. The new primary school syllabi (2016)
incorporate some aspects of SDG 4.7 such as promotion of
culture, sustainable lifestyles, peace and harmony, human
integrity, and moral education. The secondary school syllabus
(2010) covers sustainable use of forest resources, sustainable
mining, life skills, and globalisation.
There is, however, a need for teacher trainers in the country to
prioritise the concept of ESD and apply it in their day-to-day
teaching and learning contexts. Monitoring and evaluation of
these also requires attention.

Integrating Education for Sustainable
Development in Teacher and TVET Education
There is evidence that Tanzania has implemented a wide
range of activities related to ESD and there is a special plan
in place for the implementation of Technical Vocational
Education and Training. In 2013, the country developed a
TVET Development Programme (2013/2014-2017/2018). This
highlighted prevailing gaps and suggested an intervention
plan. The TVETDP generally suggests that access and equity
in TVET have improved, particularly in enrolment. Perhaps the
most notable challenge that emerges in Tanzania is that the

Sustainable Development Goal 4

Ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all.
Target 4.7
By 2030, ensure that all learners acquire the
knowledge and skills needed to promote sustainable
development, including, among others, through
education for sustainable development and
sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and non-violence,
global citizenship and appreciation of cultural
diversity and of culture’s contribution to sustainable
development.

enrolments are not adequately aligned with the three main
educational programmes namely, the Primary, Secondary and
Higher Education Development Programmes.
It is also suggested in the TVETDP that most of the TVET
training programmes do not address critical issues that are
highlighted in the National Five-Year Development Plan
2011/12-2015/16. There is further concern that VET and
TET are not aligned to form an effective TVET system. Other
sustainability concerns include inadequate coordination,
planning, monitoring and evaluation capacity and lack of
operational articulation system.
With the exception of setting TVET priorities on gender
equality as reported in the TVETDP, the syllabus approved
by NACTE is more market-oriented than focused on SDG 4.7
issues of sustainable lifestyles, human rights, promotion of
culture of peace and non-violence, global citizenship and
appreciation of cultural diversity and contribution of culture
to sustainable development need to be included in TVET
programmes.
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The Contribution of the
‘Sustainability Starts with
Teachers’ Programme in
Tanzania

country curricula and associated syllabi address ESD issues
and have also identified overlaps that require harmonisation
or improvement.

Launching the SST programme in Tanzania in April 2021
has enabled many teacher educators to see new ways of
conducting teaching and learning activities in their contexts.
A number of different types of change projects are proposed.

The SST programme has encouraged teacher educators to
identify ESD-based Change Projects for improving teaching
and learning in their own institutions. Initially, most teacher
educators were unable to describe the concepts of Education
for Sustainable Development or give examples of ESD
implementation.

For example, Tukuyu Teachers College intends to integrate
teaching and learning methodologies with environment to
increase learners’ interests in mathematics. The University
of Arusha is focusing its change project on visual learning
to aid lifelong learners’ empowerment. University of
Dodoma aims to improve learning in early childhood
and focus on waste minimisation in the surrounding
environment. Butimba Teachers College has devised a
project that will enhance teaching and learning through
improvement of teaching and learning aids. Dar es Salaam
University College of Education intends to develop a
toolkit for implementing ESD in the Tanzanian context.

Specifically, the SST programme has contributed to the
following:

2. Understanding the status of ESD in the
country

3. Capacity building for improving teaching and
learning
The SST programme provides a space for knowledge sharing
on ESD implementation in the other SADC countries.

4. Understanding sustainability principles
The SST programme contributes to knowledge on how
sustainability principles are integrated into education and
training environments, with an emphasis on curriculum
change in Teacher Education Institutions and TVET College
programmes.

5. Shared understanding
1. Understanding the gaps in curriculum
harmonisation
Through the SST programme, a number of teacher educators
in the country are more aware of the extent to which the

The SST programme has helped participating teacher
educators in the country to develop a shared understanding
of the context of Education for Sustainable Development and
a shared ESD vision.
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6. Resource identification
The SST programme has helped teacher educators to identify
available ESD resources, tools and good practices from
previous capacity building efforts in the country and in the
SADC region.

7. Opportunity to plan the implementation process
The SST programme has helped teachers to chart out the
process of implementing an ESD programme and has enabled
key implementing partners to understand their respective
roles and commitments.
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The Sustainability Starts with Teachers is implemented in
partnership with Rhodes University’s Environmental
Learning Research Centre, in collaboration with the Southern
African Regional Universities Association and the Swedish
International Centre for Education for Sustainable
Development, and with support from the Swedish
International Development Cooperation Agency.

Implementation and monitoring of
Target 4.7 of SDG 4
One of the outcomes of the Sustainability Starts with
Teachers programme is increased national capacity for
monitoring and evaluation of Sustainable Development
Goal 4, Target 4.7. Through the Sustainability Starts
with Teachers Change Projects teacher/TVET colleges
are being supported to contribute towards preparing
teachers for critically engaged, participatory citizenship,
peace and sustainable development with respect to:
rights, duties and responsibilities; tolerance and mutual
respect; management of diversity, differences and
conflicts; preserving and protecting the environment
and resources and social cohesion among others.
Governments can monitor the outcomes of the Change
Projects for reporting on SDG 4, Target 4.7.

